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Abstract: This research, titled ―Utilizing Local Anthology in Fostering Literary Appreciation in Creative Writing,‖ addresses the 

disconnect between abstract literary theory and the cultural reality of Grade 12 HUMSS students at the University of Saint Anthony. 

Grounded in Culturally Sustaining Pedagogy and Cognitive Poetics Model of Literary Resonance and Theory of Aesthetic Textual 

Engagement, the study investigates how integrating Rinconada folktales, such as can serve as cognitive hooks to enhance student 

engagement. Using descriptive-developmental design, the study assessed baseline literary appreciation, developed a supplementary 

material using the available local anthology and measured its subsequent impact on students' literary appreciation in Creative Writing. 

The study’s findings revealed that: 1) Before the intervention, students had high technical scores but a moderate overall appreciation 

level, struggling most with personal connection, 2) Students from the study faced difficulties in critical engagement because their 

textbooks contained foreign settings which created cultural distance and restricted their creative expression, 3) Student scores reached 

the "High Appreciation" level after they utilized the local anthology which resulted in improvements across all assessment areas, and 

4) The "PAMANA" material received a "Very Satisfactory" expert evaluation although validators found only minor typographical 

errors which required correction. 

Furthermore, the research concludes that: 1) Students show strong understanding of literary techniques but they fail to connect with 

texts that originate from different cultures, 2) The use of foreign materials requires students to spend their mental energy which 

prevents Bicolano learners from establishing connections while they try to develop their creative abilities, 3) Local anthologies remove 

cognitive barriers which enable students to concentrate on advanced writing skills instead of needing to understand new writing 

contexts, and 4) The developed material functions as a professional tool which maintains cultural authenticity while it connects 

technical skills to cultural understanding. 

Based on these results, the following recommendations are formulated:  

1) Educators’ classroom instructions should be replaced with methods that help students develop personal connections to their studies, 

2) Teachers should use local folktales and community stories as their main teaching materials because these resources will help 

students develop better writing skills and create deeper understanding of their local heritage, 3) Future researchers should use this 

study's framework to develop localized materials for other Humanities and Social sciences subjects, and 4) The Senior High School 

Department should integrate this approved supplementary material into their official curriculum for contextualized learning. 
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Introduction 

Throughout worldwide educational institutions today, 

literature is considered by many teachers to be the foundation for 

building the exchange of ideas and cultural literacy. Indeed, it has 

been observed that modern teaching styles emphasize active 

understanding and the creative use of writing skills, because simple 

reading is not enough. Republic Act No. 10533 or the Enhanced 

Basic Education Act of 2013 regulates this educational path in the 

Philippine nation, which requires matching the lesson plans with 

the local culture of the students so that learning becomes 

meaningful. Teachers in the Senior High School’s (SHS) 

specialized subject Creative Writing aim to produce a true personal 

voice, even though reaching this target depends completely on how 

instructional materials connect with the local heritage. 

Experts claim that when learners read stories which reflect 

their own social and cultural lives, they build a deeper connection 

with the text. Bringing native culture into the classroom is a 

necessary teaching choice to protect ancient traditions while 

satisfying high academic requirements, rather than being just a 

simple local choice. When creative writing practices are tied 

closely to the unique words and daily pictures of local life, a good 

classroom is created where technical skills are gained by students 

together with a feeling of native pride. 

Many people believe that a major difficulty still exists in 

connecting general literary ideas with the everyday life of the 

learner, even though government laws exist. If instructional 

materials are filled with stories from far away countries, a feeling 

of separation is felt by the students, which stops their true creative 
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writing voice. Although the Rinconada region of Camarines Sur 

holds many traditional stories and old folktales, these valuable 

treasures are not used by teachers in formal educational 

institutions. 

Research works from the past, including Abellera (2020) 

and Estoque (2021), demonstrate that educational resources based 

on local culture expand the involvement of learners and make 

descriptive writing better. Scholars argue that a shortage of 

scientific investigation exists concerning how a local anthology 

specifically influences the literary appreciation and creative 

production of individuals in school. Because a documented model 

based on data for the inclusion of regional stories is missing, a 

major void remains in the specialized literary instruction of this 

area. This void creates a resonance gap which prevents the growth 

of the genuine artistic voice belonging to the student. An academic 

void is addressed by the current investigation titled ―Utilizing 

Local Anthology in Fostering Literary Appreciation in Creative 

Writing‖ through the creation and testing of a workbook rooted in 

context. Since the investigation examines the use of a local 

anthology in a systematic way, the investigation measures how the 

local anthology affects literary appreciation in areas of emotion, 

themes, and technical skills. Experts claim that the investigation 

seeks to offer a teaching structure for placing regional heritage 

within the Creative Writing classroom so that the progress of 

literary appreciation stays connected to the cultural identity of the 

students. 

Many people think that teaching literacy through the lens of 

a student's cultural and linguistic background helps align learning 

with the learner's life experiences. This approach also reduces the 

mental effort needed to grasp unfamiliar contexts. When mental 

pressure is low, learners can more easily achieve a high-level 

emotional and stylistic understanding, enabling them to evaluate 

artistic quality based on familiar realities. Regional narratives help 

bridge the gap between complex literary techniques and creative 

expression by offering local symbols that help writers develop a 

genuine and expressive voice. When the anthology focuses on 

familiar surroundings, appreciating literature becomes more 

intuitive for students. 

When students are required to analyze literary styles from 

foreign settings, they often spend a lot of mental energy trying to 

understand unfamiliar cultural aspects. This can distract them from 

focusing on stylistic innovation or emotional depth. The cultural 

mismatch can result in writing that, while grammatically correct, 

lacks genuine emotion, as students grapple with finding a personal 

connection to the material. Their creative expressions tend to be 

imitative, reflecting distant influences instead of capturing the 

vibrant, lived experiences of their own Bicolano heritage.  

It has been observed that when the hidden strength of 

Rinconada’s oral traditions is left unused, a major opportunity to 

build literary empathy is completely lost. Even though local 

legends and the myths that surround Mt. Asog live inside the 

collective minds of the students, these oral traditions are excluded 

from the academic program. Because of this exclusion, the learner 

is forced to believe that local identity has less literary value than 

the Western canon. This implicit bias discourages students from 

utilizing their own community background as a legitimate source 

of artistic inspiration. By bringing these regional stories into the 

classroom, we empower students to see their own heritage as a 

professional and artistic asset rather than just a collection of folk 

tales. By failing to provide a structured anthology that describes 

our local lore, the current educational framework inadvertently 

silences the authentic regional narratives that could otherwise serve 

as the foundation for a globally competitive yet locally rooted 

literary voice. 

RESEARCH METHODOLOGY 

This chapter presents the research design to be used by the 

researcher to obtain the needed information from the respondents. 

It discusses the research design, respondents, ethical 

considerations, data gathering tools, and the statistical tools used in 

the study to obtain the results when local anthology is utilized in 

improving the literary appreciation of the students in Creative 

Writing.  

Research Design 

The research design employed for this study was 

Descriptive-Developmental. It is a mix of quantitative and 

qualitative framework effective for material development to ensure 

that educational tools are anchored in actual pedagogical needs 

rather than intuition. Developmental research is defined as the 

systematic study of designing, developing, and evaluating 

instructional products to ensure internal consistency and 

effectiveness (Richey & Klein, 2007). By integrating a descriptive 

baseline, the researcher establishes a context-bound rationale, 

making the material highly responsive to specific classroom 

challenges and increasing its potential for successful 

implementation (Borg & Gall, 2003).  

In this study, the first part assessed the students' baseline 

and post-intervention levels of literary appreciation across five 

domains: emotional response, theme interpretation, recognition of 

elements, aesthetic judgment, and personal engagement. Then 

comes the second phase wherein involves gathering participant 

responses to provide a lived-in context to the numerical scores. By 

using this approach, the research identifies not just what the 

students' appreciation levels are, but why they feel certain ways 

which a purely quantitative study might overlook.   

Key Informants 

The respondents of the study are the 45 Grade 12 students 

from the Humanities and Social Sciences (HUMSS) strand at 

University of Saint Anthony who are taking the Creative Writing 

subject. Thus, a purposive sampling technique was employed 

ensuring that the participants are representative of the target 

population whose needs, skills, and current level of awareness will 

directly inform the content and design of the developed material.  

Data Gathering Instruments 

To ensure consistency and statistical reliability, the primary 

instrument used for data collection is a Structured Survey 

Questionnaire. This instrument is designed to translate the abstract 

concepts of literary appreciation into measurable quantitative data. 

Questionnaires are recognized as the most pragmatic approach for 

gathering data on abstract ideas, such as student perceptions and 

attitudes, which are otherwise difficult to quantify directly (Artino 

et al., 2014). Furthermore, such methods allow for the collection of 

data from a large number of respondents while maintaining the 

internal consistency and validity required for statistical analysis. 

The questionnaire utilized a 5-Point Likert Scale, which 

allowed respondents to indicate their level of agreement or 

frequency of experience regarding specific literary engagement 

indicators. By restricting the instrument to this quantitative format, 
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the study maintains a high degree of objectivity. This 

standardization facilitates the use of weighted means to determine 

the general level of students' appreciation before and after the 

utilization of the localized materials, allowing for a clear, 

mathematical comparison of the intervention's impact. 

To interpret the levels of literary appreciation of the 

students before and after introducing the local anthology, here is 

the 5-point Likert Scale used to determine the level of literary 

appreciation of the students before and after introducing the local 

anthology.

  
Scale Range Verbal Interpretation 

5 4.21 – 5.00 Very High Appreciation 

4 3.41 – 4.20 High Appreciation 

3 2.61 - 3.40 Moderate Appreciation 

2 1.81 – 2.60 Low Appreciation 

1 1.00 – 1.80 Very Low Appreciation 

To determine the desirable values and traits the material develops among students, a 4-point Likert Scale from the Evaluation Form was used to 

assess Factor 1, or its content.  

Scale Range Verbal Interpretation 

4 3.26-4.00 Not Present 

3 2.51-3.25 Present but very minor and must be fixed 

2 1.76-2.50 Present and requires major redevelopment 

1 1.00-1.75 Poor; Do not evaluate further 
 

Meanwhile, to capture qualitative depth, semi-structured interviews 

were provided to 10 selected participants from the same strand 

where they provided their in-depth feelings and justifications for 

the material they want to be developed. 

The study utilized student reflection and analytical 

rubrics to measure actual creative application. The same selected 

participants engaged in a reflection writing task, which served as a 

performance-based assessment of their ability to transfer literary 

concepts from the local anthology into creative original work. 

These outputs were evaluated using a specialized rubric that 

mirrored the five core research categories, ensuring that the 

qualitative creative transference was measured with the same rigor 

as the quantitative baseline. This 4-point Likert Scale was used to 

guide the evaluation of the reflection writing activity before and 

after using the anthology. 

 
Scale Range Verbal Interpretation 

4 3.26–4.00 Highly Proficient 

3 2.51–3.25 Proficient 

2 1.76–2.50 Developing 

1 1.00–1.75 Beginning 

 

Data Gathering Procedures 

The descriptive-developmental research design functions as 

a two-phase method that integrates the systematic assessment of a 

current situation with the creation of a practical solution. The 

descriptive phase focuses on "what is," using quantitative tools to 

gather empirical data and provide a factual profile of the subjects' 

status or needs. Once this baseline is shown, the developmental 

phase starts the "how-to" process, involving the conceptualization, 

design, production, and validation of an intervention or 

instructional material. This transition ensures that the developed 

output is not merely theoretical but is specifically designed to 

address the actual gaps identified during the initial descriptive 

investigation. 

The selected design is uniquely suited for the study because 

it provides a structured path from identifying student needs to 

systematically describe the students' baseline writing capacities and 

outline the iterative process of designing, creating, and evaluating 

the local literary anthology (Richey, 1994). The descriptive part 

allows for the precise measurement of students' baseline literary 

appreciation levels across emotional, aesthetic, and critical 

domains, highlighting exactly where they struggle with 

conventional texts. Subsequently, the developmental part justifies 

the creation of the "PAMANA", a material using local anthology as 

a targeted intervention. By using this design, the research moves 

beyond simply describing a lack of appreciation and actively 

produces a culturally contextualized workbook that has been 

refined through expert validation and field testing. 

Statistical Treatment 

To determine the total number of respondents from the 

Humanities and Social Sciences strand, the study used the Slovin’s 

Formula, a statistical tool employed to calculate an appropriate 

sample size from a larger population while maintaining a specific 

margin of error. The application of this formula is essential in 

descriptive research to ensure that the selected sample is 

mathematically representative of the total population, thereby 

reducing potential sampling bias (Tejada & Punzalan, 2012).  

This formula ensures that the selected group is 

mathematically representative of the entire student population 

taking the Creative Writing subject, allowing the research to 

achieve a high level of reliability without needing to survey every 

individual. By applying this method, the researcher establishes a 

systematic and unbiased foundation for the quantitative phase of 

the study, ensuring that the subsequent data on literary appreciation 

is statistically sound. 
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The Slovin Formula is expressed as: 

 

Where: 

 n - the required sample size. 

 N - the total population of the Grade 12 HUMSS 

students. 

 e - the margin of error (typically set at 0.05 for a 95% 

confidence level). 

For the quantitative analysis, the primary statistical tool 

used is the Weighted Mean, which interprets the level of students' 

literary appreciation. This tool allows the researcher to assign a 

numerical value to the Likert scale responses and determine a 

central tendency for each criterion. The results are then mapped to 

verbal interpretations to provide a clear, standardized baseline for 

comparison before and after the intervention. The application of 

the weighted mean is essential in descriptive research as it provides 

a balanced representation of data by accounting for the relative 

importance or frequency of each response within a set of variables 

(García-Rimada et al., 2020). 

The Weighted Mean is the central tool used to measure the 

depth of literary appreciation across the five core domains. Its 

relevance is found in its power to provide a standardized baseline 

and a post-intervention benchmark for comparison. It assigns a 

numerical value to Likert scale responses, allowing for a precise 

verbal interpretation. In the final phase, the weighted mean acts as 

the primary evidence for the upward shift in appreciation, proving 

mathematically that the local anthology successfully bridged the 

gap between simple character recognition and a profound, holistic 

lived experience. 

The formula for the Weighted Mean is expressed as: 

               
    

   
 

 

Where: 

WF - Weighted Frequency 

N - Total number of respondents 

To measure the students' preferred instructional materials, 

the Percentage Formula was employed. This descriptive statistic 

ranks the frequency of student preferences for tools. This allows 

the researcher to determine which scaffolds are most valued by the 

learners. 

The Percentage Technique was used to quantify the 

frequency of specific responses regarding the development of 

desirable values and traits, such as cultural identity and ethical 

awareness, fostered by the local anthology. By converting raw 

frequency counts into proportions, this statistical tool allows the 

researcher to determine the prevalence of value-based outcomes 

among the HUMSS students in a standardized manner. According 

to Healey (2014), percentages are essential in descriptive research 

because they provide a clear frame of reference for comparing 

different categories within a dataset, regardless of the total number 

of respondents. 

The Percentage Formula is expressed as: 

  (     )       

Where: 

 P is the percentage. 

 f is the frequency of a particular response. 

 n is the total number of respondents. 

Ranking 

The research method of descriptive-developmental research 

organizes evaluation data through the arrangement of computed 

weighted means from highest to lowest value (Richey & Klein, 

2007). The study uses this method to analyze the summary scores 

from the material evaluation form in order to identify which 

structural and content factors, including content accuracy, design 

layout, lexical appropriateness, and cultural visual resonance, the 

expert validators evaluated as most effective or in need of 

improvement. By assigning a relative ordinal position to each 

evaluated criteria, ranking allows to look past the material's 

greatest instructional strengths as well as its remaining 

developmental weak spots, thereby providing a clear, empirical 

roadmap for final revision before classroom deployment. 

Ethical Considerations 

The research shall strictly adhere to all relevant ethical 

considerations to protect the rights and welfare of the participants. 

Formal approval will be secured from the department before any 

data is collected, and the informed consent was also distributed to 

the students prior the survey and interview. The principles of 

anonymity and confidentiality shall be strictly supported by 

assigning codes instead of names, ensuring all raw data is stored 

securely and used only for academic purposes, and confirming that 

participation is still voluntary throughout the entire process. 

DATA ANALYSIS AND INTERPRETATION 

This chapter presents the data gathered from the 

respondents, its analysis and interpretation. This study titled 

―Utilizing Local Anthology in Fostering Literary Appreciation in 

Creative Writing‖ seeks to highlight the significance of 

incorporating folktales from the community’s local anthology in 

fostering literary appreciation in Creative Writing among students 

in Humanities and Social Sciences. The collected data are 

organized into comprehensive tables that categorize quantitative 

results alongside qualitative themes, allowing for a structured 

comparison and a nuanced analysis of how local anthologies 

impact student engagement and literary appreciation. 
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Table 1: Emotional Response 

Criteria Weighted Mean Interpretation 

Narrative Engagement 3.31 Moderate Appreciation 

Atmospheric Immersion 3.13 Moderate Appreciation 

Character Empathy 3.84 High Appreciation 

Average 3.43 Moderate Appreciation 
 

Table 1 illustrates the current level of students' literary 

appreciation through their emotional responses across three key 

criteria: Narrative Engagement, Atmospheric Immersion, and 

Character Empathy. The data reveals that Character Empathy 

garnered the highest weighted mean of 3.84, corresponding to a 

verbal interpretation of High Appreciation. In contrast, Narrative 

Engagement and Atmospheric Immersion recorded weighted 

means of 3.31 and 3.13, respectively, both falling under the 

category of Moderate Appreciation. Overall, the students' 

emotional response to literature yielded a general average weighted 

mean of 3.43, which indicates a Moderate Appreciation level prior 

to the introduction of the local anthology. This initial quantitative 

profile underscores the necessity of an intervention that can bridge 

the gap between superficial comprehension and profound 

emotional resonance. 

The results suggest a disparity between the students' ability 

to connect with characters and their ability to immerse themselves 

in the setting or narrative structure. The high score in Character 

Empathy shows that students find it easiest to emotionally resonate 

with the personas within a text, due to universal human 

experiences. However, the lower mean for Atmospheric Immersion 

(3.13), the lowest in the set suggests that students struggle to 

mentally inhabit the world of the text. This moderate engagement 

across the board highlights a plateau where students acknowledge 

the emotional beats of a story but lack a deep, immersive 

connection to its thematic and environmental nuances. Such 

findings imply that when the setting of a text feels culturally or 

geographically distant, the lack of familiarity creates a barrier to 

full sensory and imaginative immersion. 

Therefore, while students own an ability for empathy, their 

overall literary appreciation is limited by a lack of cultural or 

contextual resonance. The moderate scores in narrative and 

atmospheric categories suggest that the existing materials may feel 

distant or abstract to the learners. The study highlights the 

significance of incorporating folktales from the local anthology of 

the community in fostering cultural awareness and literary 

appreciation in Creative Writing among students. This transition is 

supported by using local anthologies to further develop the 

students’ level of literary appreciation through crafted materials. 

The data implies that for a student to transition from moderate to 

high appreciation, the literary content must bridge the gap between 

simple character recognition and a more profound, holistic lived 

experience within the narrative. This gap provides a clear entry 

point for the introduction of localized content that mirrors their 

own environment and linguistic nuances. 

These results align with the Transactional Theory of 

Reading, which posits that literary appreciation is a result of the 

dynamic relationship between the reader and the text. According to 

Rosenblatt (1994), a reader’s emotional response is heightened 

when they can actively perform the text based on their personal 

experiences. Furthermore, the need for localized materials is 

supported by the work of Bishop (1990), who argued that literature 

should serve as both mirrors and windows; when students do not 

see their own atmospheres reflected in their reading, their 

immersion is still superficial. Therefore, the current moderate level 

of appreciation justifies the use of a local anthology to provide the 

familiar cultural markers necessary to foster deeper literary 

engagement and creative insight. 

Table 2: Interpretation of Themes and Meanings 

Criteria Weighted Mean Interpretation 

Insightful Analysis 3.89 High Appreciation 

Symbolic and Cultural Literacy 3.31 Moderate Appreciation 

Contextual Relevance 3.22 Moderate Appreciation 

Average 3.47 Moderate Appreciation 
 

Table 2 displays the baseline level of students' literary 

appreciation specifically focusing on the interpretation of themes 

and meanings. The data identifies three primary criteria: Insightful 

Analysis, Symbolic and Cultural Literacy, and Contextual 

Relevance. Among these, Insightful Analysis achieved the highest 

weighted mean of 3.89, signifying a High Appreciation level. 

Conversely, Symbolic and Cultural Literacy and Contextual 

Relevance yielded lower weighted means of 3.31 and 3.22, 

respectively, both classified as Moderate Appreciation. The 

cumulative data results in an overall average weighted mean of 

3.47, which falls under the verbal interpretation of Moderate 

Appreciation. 

The analysis of these figures reveals a significant strength 

in the students' ability to perform Insightful Analysis, suggesting 

they can identify surface-level themes or general moral lessons 

within a text. However, there is a noticeable drop in performance 

when moving toward more nuanced interpretative skills. The 

lowest mean score, found in Contextual Relevance (3.20), shows 

that students struggle to see the connection between the literary 

themes and their own real-world situations or social frameworks. 

This suggests that while students can analyze a text in a vacuum, 

they lack the tools to bridge that analysis with cultural and 

contextual significance, leading to a fragmented understanding of 

literary meaning. 
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It shows that the students' current literary appreciation is 

more academic than personal. They appear to have the technical 

skills needed to dissect a theme, due to standard classroom 

training, yet they lack a deep, visceral connection to the symbolic 

and cultural layers of the literature they are currently reading. The 

moderate scores in cultural literacy and contextual relevance imply 

that the existing literary materials may not be culturally 

representative of the students’ lived experiences. This disconnect 

suggests that a shift toward more culturally familiar texts such as a 

local anthology, could potentially elevate these moderate scores by 

providing a more relatable cultural grammar for the students to 

interpret. 

These findings resonate with the concept of Culturally 

Sustaining Pedagogy, which emphasizes the importance of leaning 

into students' cultural backgrounds to deepen academic 

engagement. Paris (2012) argues that when students cannot find a 

cultural anchor in their learning materials, their ability to perform 

complex symbolic analysis stays limited. The discrepancy between 

high analysis and moderate contextual relevance reflects the 

decontextualized learning trap described by Brown et al. (1989), 

where students can perform tasks but do not see their utility or 

meaning outside of the classroom. By introducing a local 

anthology, the students can be provided with the missing 

contextual bridge, allowing them to apply their high capacity for 

analysis to themes that hold genuine cultural and personal weight.

Table 3: Recognition of Literary Elements 

Criteria Weighted Mean Interpretation 

Structural Awareness 3.64 High Appreciation 

Use of Figurative Language 3.87 High Appreciation 

Device Analysis 3.62 High Appreciation 

Average 3.71 High Appreciation 
 

Table 3 outlines the students' current level of literary 

appreciation through the recognition of specific literary elements, 

categorized into Structural Awareness, Use of Figurative 

Language, and Device Analysis. The data shows that Use of 

Figurative Language obtained the highest weighted mean of 3.87, 

while Structural Awareness and Device Analysis followed with 

weighted means of 3.64 and 3.62, respectively. All three criteria, as 

well as the overall average weighted mean of 3.71, are verbally 

interpreted as High Appreciation. This indicates a strong baseline 

proficiency in identifying the technical and formal components of a 

literary text before the intervention of the local anthology. 

This only suggests that students possess a robust technical 

foundation in literary criticism. The highest score in Use of 

Figurative Language (3.87) implies that students are particularly 

adept at identifying metaphors, similes, and other rhetorical 

devices, which are often the primary focus of standard creative 

writing curricula. While Device Analysis is the lowest mean in this 

table (3.62), it remains within the high appreciation bracket. This 

consistency across the board reveals that students are well-versed 

in the mechanics of literature- understanding how a story or poem 

is built, even if their emotional or contextual connection to the 

content (as seen in previous data) remains moderate. 

The students are cognitively prepared for more complex 

literary tasks, as they already possess the necessary vocabulary and 

analytical tools to deconstruct a text's structure. The prominent 

level of technical appreciation suggests that the current 

instructional methods have been effective in teaching the "what" 

and "how" of literary elements. However, since the goal of the 

study is to foster deeper appreciation through a local anthology, 

these findings imply that the students do not need more drills on 

basic literary devices; rather, they are ready to apply these high-

level technical skills to content that is more culturally and 

personally resonant. 

These findings align with the Formalist Approach to 

Literary Theory, which emphasizes the functional role of literary 

devices in creating meaning. According to Shklovsky (1965), the 

purpose of art is defamiliarization using literary elements to make 

the familiar seem strange and new. The students' high scores in 

these areas suggest they can identify these defamiliarizing tools. 

Furthermore, this relates to the Scaffolding Theory by Vygotsky 

(1978), which posits that learners build new knowledge upon 

established foundations. Since the students already have a high 

appreciation for literary elements, the introduction of a local 

anthology will serve as a bridge, allowing them to apply their 

established technical scaffold to materials that reflect their own 

linguistic and local identity. 

Table 4: Aesthetic Judgment 

Criteria Weighted Mean Interpretation 

Diction Appreciation 4.07 High Appreciation 

Quality Evaluation 3.67 High Appreciation 

Stylistic Preference 3.42 Moderate Appreciation 

Average 3.72 High Appreciation 
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Table 4 presents the level of students' literary appreciation 

through aesthetic judgment across three criteria: Diction 

Appreciation, Quality Evaluation, and Stylistic Preference. The 

data reveals that Diction Appreciation achieved the highest 

weighted mean of 4.07, followed by Quality Evaluation at 3.67, 

both of which are verbally interpreted as High Appreciation. 

Stylistic Preference recorded a lower weighted mean of 3.42, 

falling into the Moderate Appreciation category. Overall, the 

general average weighted mean for aesthetic judgment is 3.72, 

showing a High Appreciation level among the students in this 

domain. 

The analysis of these results suggests a strong sensitivity to 

the specific word choices and vocabulary used in literary texts, as 

shown by the high score in Diction Appreciation (4.07). This 

shows that students are highly attentive to the texture of language. 

However, the drop to 3.40 in Stylistic Preference, the only 

moderate score in the table, suggests that while students can 

appreciate individual words and the overall quality of a piece, they 

struggle to form a definitive personal preference or taste for 

specific literary styles. This shows a gap between recognizing good 

writing and personally connecting with a particular author’s unique 

voice or stylistic approach. 

Therefore, this shows that students are currently working 

with a formalist aesthetic, where they value the technical polish 

and precision of language over the personal or cultural style. The 

moderate score in Stylistic Preference implies that the students 

may not have been exposed to enough diverse literary styles to 

develop a clear sense of what resonates with them personally. This 

suggests that the current level of appreciation is somewhat 

detached or objective; they can judge the quality of a text, but they 

have yet to develop a subjective stylistic identity. This provides a 

justification for introducing local anthologies, which can offer a 

variety of local styles that may spark more distinct personal 

preferences. 

These findings align with the Aesthetic Theory of 

Immanuel Kant, particularly the idea of disinterested interest, 

where a reader judges the beauty of an object based on its form 

rather than its utility. The students' high appreciation for diction 

and quality suggests they are judging texts based on their formal 

beauty. The findings relate to the Reader-Response Theory of 

Wolfgang Iser (1978), who argues that the aesthetic pole of a work 

is only realized through the reader’s personal interaction with it. 

The moderate stylistic preference scores suggest that this 

realization is currently incomplete. Through local stories, students 

move from objective evaluation to a more nuanced, stylistically 

grounded appreciation of literature as what Bourdieu (1984) calls 

the development of cultural capital and personal taste. 

Table 5: Personal or Critical Engagement 

Criteria Weighted Mean Interpretation 

Personal Resonance 2.76 Moderate Appreciation 

Cognitive Persistence 2.96 Moderate Appreciation 

Creative Transference 2.80 Moderate Appreciation 

Average: 2.83 Moderate Appreciation 

 

Table 5 outlines the students' baseline level of literary 

appreciation through personal or critical engagement, evaluated 

across three criteria: Personal Resonance, Cognitive Persistence, 

and Creative Transference. According to the data, Cognitive 

Persistence achieved the highest weighted mean of 2.96, while 

Creative Transference and Personal Resonance followed with 

weighted means of 2.80 and 2.84, respectively. All three criteria, 

along with the overall average weighted mean of 2.83, fall under 

the verbal interpretation of Moderate Appreciation. These scores 

are the lowest set of means across all categories measured in the 

study, highlighting a specific area of challenge for the students 

prior to the introduction of the local anthology. This statistical 

trend shows that students primarily view literature as an academic 

requirement to be taken cognitively rather than a personal medium 

for self-expression or creative application. 

To analyze this, while students can technically deconstruct 

a text, they struggle significantly with the subjective and 

transformative aspects of reading. The lowest mean in this table- 

Personal Resonance (2.76) reveals a disconnect between the 

literary content and the students' own lives. Furthermore, the 

moderate score in Creative Transference (2.78) shows that students 

find it difficult to apply or transfer the lessons and inspirations 

from their reading into their own creative outputs. Even the highest 

score, Cognitive Persistence (2.96), suggests that students only 

keep a moderate level of effort when grappling with complex 

literary meanings, showing that the current materials may not be 

engaging enough to sustain deep critical inquiry. This data 

underscores an urgent need for instructional content that resonates 

with the students' lived experiences to transform reading from a 

detached academic task into a meaningful personal pursuit. 

The missing link in the students' current literary education 

is relevance. The moderate level of personal engagement implies 

that the students view literature as an external academic object to 

be studied rather than a personal experience to be felt or a tool to 

be used for their own creative expression. This lack of resonance 

acts as a barrier to higher-level critical thinking; without a personal 

stake in the narrative, students are less likely to persist through 

difficult texts or use them as a springboard for their own writing. 

By interacting with different stories like local folktales, students 

can better appreciate literature and improve their own creative 

writing skills. This connection is vital as it allows learners to 

recognize how certain symbols or events in the story represent their 

own real-life human experiences or cultural beliefs. This data 

strongly justifies the need for localized content that mirrors the 

students' own social and linguistic realities, which could potentially 

trigger the personal resonance needed to elevate critical and 

creative engagement. 

These findings are consistent with the Expectancy-Value 

Theory of Motivation by Wigfield and Eccles (2000), which 

suggests that students only engage deeply with tasks they find 
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personally valuable or relevant. The moderate scores show a value 

gap in the current literary selection. This also relates to the 

Transformative Learning Theory of Mezirow (1997), which posits 

that for true learning to occur, the learner must be able to relate 

added information to their personal frame of reference. The 

integration of local lore serves as the essential bridge needed to 

align these instructional tasks with the students' existing cultural 

frames of reference. When the mirrors of literature as discussed by 

Bishop (1990) are absent, students cannot achieve the Creative 

Transference necessary for high-level creative writing. The 

students can move from passive academic observation to active, 

transformative personal and critical engagement using related 

stories in their community. 

Table 6: Challenges on Literary Appreciation 

Participant 
Transcriptions 

Codes Themes 

P1 

Ma’am, honestly, the story of Eveline is kind of hard to relate to. The 

setting is very far, and her choices about leaving on a ship don't really 

mirror my own life here in Bicol. 

Hard to relate 
Low Personal 

Resonance 

P2 

I can see the words and look up the vocabulary in the dictionary, but it 

is hard to put myself in her shoes. Her family culture and traditions feel 

very Western, not like ours. 

Hard to put 

myself in her 

(character’s) 

shoes 

Cultural 

Detachment and 

Alienation 

P3 

The teacher told us to write a short paragraph inspired by the story, but 

I got stuck. I don’t know how to write about a home that looks like 

Dublin because I’ve never seen it." 

Stuck; Don’t 

know how to 

write what I have 

never seen 

Inability in 

Creative 

Transference 

 

P4 

For me, I can summarize what happened in the text, but the deeper 

meaning and hidden symbols are hard to catch because the historical 

context is something we don't live in. 

Deeper meaning 

and hidden 

symbols are hard 

to catch 

Deficit in 

Symbolic and 

Cultural Literacy 

P5 

It feels like we are just reading this story because it is required in 

our Creative Writing textbook, not because it touches my emotions 

or gives me inspiration to write my own poems. 

Reading a story 

because it is 

required 

Lack of Cognitive 

Persistence and 

Empathy 

P6 

The language is standard English but some expressions are old-

fashioned. I spend more time trying to understand what the place looks 

like rather than checking the aesthetic style. 

Expressions are 

old-fashioned 

Delayed Aesthetic 

Evaluation 

P7 

I struggle with making a reflection output because I don’t feel any 

personal connection to her struggle. Her dilemma about her father 

and the sailor feels very distant from us Bicolanos. 

Don’t feel any 

personal 

connection 

Low Personal 

Resonance 

P8 

When I tried to make a writing task based on the textbook text, my 

writing just sounded like a bad copy of the author. I can't find my own 

voice using their culture. 

Can’t find my 

own voice with 

their culture  

Inability in 

Creative 

Transference 

P9 

The main problem is context. We don't have those kinds of streets or 

social situations here in Iriga City, so the underlying theme feels 

abstract and hard to analyze clearly. 

Theme feels 

abstract and hard 

to analyze 

Weak Contextual 

Relevance 

P10 

I can identify the metaphors and the similes because our technical 

lessons are clear but interpreting why those symbols matter to the 

character's culture is where I fail. 

Interpreting why 

symbols matter 

has failed 

Deficit in 

Symbolic and 

Cultural Literacy 
 

Table 6 exhibits the raw qualitative feedback and thematic 

extraction from the Grade 12 HUMSS student-writers on their 

experience with the standard textbook text before the integration of 

the localized anthology. Out of the ten responses gathered during 

this initial assessment phase, three primary themes emerged as the 

most critical bottlenecks: ―Low Personal Resonance‖, ―Inability in 

Creative Transference‖, and ―Deficit in Symbolic and Cultural 

Literacy‖. These specific themes are deeply rooted in two main 

overarching creative writing domains: ―Personal or Critical 

Engagement‖ and the ―Interpretation of Themes and Meanings‖. 

A closer thematic analysis reveals that the students' 

struggles are highly concentrated where abstract text meets 

personal creative output. Under the theme of ―Low Personal 

Resonance‖, participants like P1, P2, and P7 explicitly noted that 

they found it difficult to invest in the story emotionally or 

experientially. They described the text’s themes as "distant" and 

"far from our life here in Bicol." This alienation directly cascaded 

into the second theme, ―Inability in Creative Transference‖. When 

tasks required them to use the story as a mentor text for their own 

writing exercises, participants P3 and P8 reported feeling "stuck," 

adding that their attempts resulted in a "bad copy" or derivative 

imitation because they lacked an organic understanding of the 

setting's voice. Furthermore, the theme ―Deficit in Symbolic and 

Cultural Literacy‖ (rooted in the parameter of Interpretation of 

Themes and Meanings) highlights that while students understood 

basic English vocabulary, they failed to decode the underlying 

nuances. Participants P4 and P10 admitted that they could spot 

technical tools like metaphors but could not interpret why those 

symbols mattered due to the foreign context. 
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From these patterns, it can be inferred that presenting 

students with remote, foreign-context materials creates a severe 

cognitive barrier that halts their transition from passive readers to 

active creative writers. When students use up their mental 

processing energy trying to decode unfamiliar cultural markers 

(such as Edwardian Dublin's social codes), they exhaust the 

cognitive resources needed for stylistic imitation, aesthetic play, 

and authentic voice formulation. Therefore, the parameter that 

senior high school students struggle with the most is not technical 

or structural; rather, it is ―Personal and Critical Engagement. 

Without an organic, familiar baseline to anchor their imagination, 

students default to superficial imitation instead of genuine creative 

production. 

This qualitative insight deeply supports Louise Rosenblatt’s 

Reader-Response Theory, which argues that a text’s literary value 

is created through a transactional relationship between the reader's 

lived experiences and the page. Because foreign materials offers 

almost zero cultural alignment for these learners, no meaningful 

transaction occurs, resulting in weak creative outputs. This finding 

serves as a direct, empirical justification for the development of the 

localized supplementary material. By replacing foreign cultural 

barriers with familiar regional narratives, local folklore, and 

domestic imagery, the target material can bypasses the decoding 

bottleneck. It targets the exact parameter of Creative Transference 

by providing a culturally relevant springboard, allowing students to 

focus less on figuring out an alien environment and more on 

mastering authentic voice, diction, and styling. 

Table 7: Emotional Response Using Local Anthology 

Criteria Weighted Mean Interpretation 

Narrative Engagement 4.13 High Appreciation 

Atmospheric Immersion 4.13 High Appreciation 

Character Empathy 3.78 High Appreciation 

Average 4.01 High Appreciation 
 

Table 6 displays the students' level of literary appreciation 

through their emotional responses after the introduction of a story 

from the local anthology. The findings indicate a consistent upward 

shift in all categories compared to previous baseline data. 

Specifically, Narrative Engagement and Atmospheric Immersion 

both achieved identical weighted means of 4.13, while Character 

Empathy followed closely with a weighted mean of 3.78. All three 

criteria are now verbally interpreted as High Appreciation. This 

collective performance resulted in an overall average weighted 

mean of 4.01, signaling a transition to a comprehensive High 

Appreciation level in the students' emotional connection to the 

literary text. 

The results reveal a significant improvement in the 

students' ability to immerse themselves in the literary world. 

Notably, Atmospheric Immersion—which previously struggled has 

risen to become a top-performing criterion (4.13). This suggests 

that when the setting and narrative environment are localized and 

familiar, the cognitive and emotional barriers to immersion are 

significantly reduced. While Character Empathy (3.78) stays high, 

it is slightly lower than the engagement and immersion scores, 

suggesting that the lived-in experience of the local atmosphere now 

serves as the primary catalyst for the students' emotional journey 

through the text. The narrow gap between these scores shows a 

more balanced and integrated emotional response compared to the 

initial assessment. This shift proves that cultural familiarity 

functions as a critical bridge, transforming the literary setting from 

an abstract backdrop into a relatable, lived reality that helps deepen 

psychological presence. This progression confirms that when 

students recognize themselves in the curriculum, their capacity for 

profound engagement is no longer a forced academic exercise but a 

natural extension of their lived reality. 

Therefore, the use of a local anthology has successfully 

bridged the relevance gap that previously limited student 

engagement. The surge in Atmospheric Immersion and Narrative 

Engagement implies that familiarity with the cultural and linguistic 

nuances of the text allows students to step into the story more 

effortlessly. The data suggests that when students recognize their 

own surroundings and cultural markers in literature, their 

emotional investment deepens from mere observation to active 

participation. Consequently, the transition to high appreciation 

across all criteria shows that localized content is a powerful tool 

for enhancing the emotional resonance required for deep literary 

appreciation. 

This shift in engagement suggests that the inclusion of local 

folktales serves as more than just a supplementary reading, it acts 

as a primary catalyst for cultural awareness and literary 

appreciation. By interacting with these stories, students move 

beyond basic comprehension to a stage where they can understand 

how specific symbols and events represent their own real-life 

human experiences and cultural beliefs. The resulting data implies 

that when the curriculum provides a narrative mirror, students are 

encouraged to use similar descriptive techniques and themes in 

their own creative writing. This suggests that the validation of such 

developed materials can effectively elevate the learners' ability to 

turn simple ideas into memorable, artistic experiences. 

These findings strongly support the Place-Based Education 

(PBE) Theory, which posits that using a student's local 

environment and culture as a foundation for learning increases 

academic engagement and personal connection. According to 

Smith (2002), place-based narratives help students ground abstract 

concepts in tangible, local realities, thereby fostering a more 

profound emotional link to the subject matter. Furthermore, the 

results echo the Cultural Schema Theory of Anderson (1977), 

which suggests that readers understand and appreciate texts better 

when the content aligns with their existing cultural knowledge. 

Through the anthology, these schemas have been activated, 

allowing students to move beyond surface-level reading to a state 

of High Appreciation as defined by their ability to emotionally 

transact with a text that reflects their own identity (Rosenblatt, 

1994).
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Table 8: Interpretation of Themes and Meanings Using Local Anthology 

Criteria Weighted Mean Interpretation 

Insightful Analysis 4.02 High Appreciation 

Symbolic and Cultural Literacy 4.07 High Appreciation 

Contextual Relevance 4.24 High Appreciation 

Average 4.11 High Appreciation 
 

The table presents the students' level of literary 

appreciation about themes and meanings following the utilization 

of a story from the local anthology. The data reveals that all three 

criteria: Insightful Analysis, Symbolic and Cultural Literacy, and 

Contextual Relevance now reflect a High Appreciation level. 

Specifically, Contextual Relevance attained the highest weighted 

mean of 4.24, followed by Symbolic and Cultural Literacy at 4.07, 

and Insightful Analysis at 4.02. This results in a consolidated 

average weighted mean of 4.11, indicating a significant 

advancement into the High Appreciation bracket across this entire 

domain. 

The results highlight a remarkable shift in how students 

connect with the thematic depth of literary works. Most notably, 

Contextual Relevance has surged from being a previously 

moderate or lower-scoring area to the highest-performing criterion 

(4.24). This shows that the local anthology has successfully 

removed the disconnect students previously felt when trying to 

relate literary themes to their own lives. Furthermore, the high 

score in Symbolic and Cultural Literacy (4.07) suggests that the 

local nature of the text provided a familiar symbolic code that 

students could decode with greater ease and confidence compared 

to foreign or non-localized materials. The uniformity of these high 

scores proves that students are no longer just technically analyzing 

themes but are deeply situating them within their own cultural and 

social frameworks. 

The introduction of localized content acts as a primary 

catalyst for deepening thematic understanding. The prominent level 

of Contextual Relevance implies that students find it significantly 

easier to extract universal meanings when the narrative is anchored 

in a familiar local context. This suggests that the cultural 

familiarity provided by the anthology has reduced the cognitive 

load needed for decoding alien cultural markers, thereby allowing 

students to focus their mental energy on higher-order interpretative 

tasks. Consequently, the transition to high appreciation in all 

categories suggests that using local literary materials is an effective 

strategy for fostering a more sophisticated and personally relevant 

level of literary appreciation. This localized approach helps 

students understand how certain symbols or events in the story 

represent real-life human experiences or cultural beliefs. By 

interacting with these familiar narratives, students can better 

appreciate literature and improve their own creative writing skills 

through a deeper sense of connection to the text. 

According to Gay (2010), using cultural knowledge and 

prior experiences as a conduit for learning makes instruction more 

personally meaningful and effective. These results align with the 

Culturally Responsive Teaching Framework, which posits that 

academic success is significantly enhanced when students' cultural 

experiences are integrated into the curriculum. Furthermore, the 

findings reflect the Funds of Knowledge Concept by Moll et al. 

(1992), which emphasizes tapping into the historically accumulated 

and culturally developed bodies of knowledge within students' 

homes and communities. By using a local anthology, the students' 

own cultural backgrounds have been recognized, allowing them to 

achieve a level of "High Appreciation" that was previously 

hindered by the lack of representative content. 

Table 9: Recognition of Literary Elements Using Local Anthology 

Criteria Weighted Mean Interpretation 

Structural Awareness 3.96 High Appreciation 

Use of Figurative Language 4.00 High Apprecation 

Device Analysis 4.31 High Appreciation 

Average 4.09 High Appreciation 
 

The table illustrates the students' post-intervention level of 

literary appreciation through the recognition of literary elements 

after engaging with the local anthology. The criteria include 

Structural Awareness, Use of Figurative Language, and Device 

Analysis. The data shows that Device Analysis achieved the 

highest weighted mean of 4.31, followed by Use of Figurative 

Language at 4.00, and Structural Awareness at 3.96. All individual 

criteria, as well as the overall average weighted mean of 4.09, are 

verbally interpreted as High Appreciation. This shows a sustained 

and elevated proficiency in identifying technical literary 

components when applied to localized texts. 

The results show a notable shift in the students' technical 

engagement. While students previously showed high proficiency in 

identifying figurative language, the post-intervention data shows 

that Device Analysis has become the strongest performing area 

(4.31). This suggests that the local anthology provided a more 

accessible medium for students to not just identify but deeply 

analyze how specific literary devices function within a narrative. 

The slight increase in Structural Awareness (3.96) also indicates 

that students are becoming more comfortable navigating the 

architecture of stories that reflect their own cultural storytelling 

traditions. The consistency of these high scores shows that the 

students' technical skills are being effectively sharpened using local 
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literature. This indicates that when the barrier of cultural 

unfamiliarity is removed, students can more effectively transition 

from basic comprehension to the sophisticated critical evaluation 

required in high-level creative writing. 

The high score in Device Analysis implies that when 

students are familiar with the cultural context, the literary devices 

used by the author become more transparent and easier to 

deconstruct. This suggests that the technical appreciation of 

literature is not an isolated skill but is deeply influenced by the 

reader's connection to the text. Local stories enhance the noticing 

power of student researchers and writers. The transition to an even 

higher level of appreciation in this domain implies that localized 

materials provide a clearer lens through which students can view 

and analyze the complex machinery of creative writing. The local 

anthology serves as a high-fidelity pedagogical tool that facilitates 

the mastery of technical craft through the comfort of cultural 

recognition. 

This heightened technical awareness shows that cultural 

familiarity serves as a scaffolding tool for mastering complex 

literary elements. By recognizing the use of figurative language, 

such as metaphors or similes, within a known cultural framework, 

students are better equipped to understand how these choices make 

descriptions more vivid and meaningful. The data suggests that as 

students notice specific writing techniques like rhythm or pacing in 

local narratives, they are more likely to be inspired to try using 

similar descriptive techniques or themes in their own creative 

writing. This implies that the introduction of localized content 

effectively bridges the gap between passive reading and the active, 

artistic application of literary devices in original compositions. 

Sweller (1988) posits that by reducing extraneous cognitive 

load—in this case, unfamiliar foreign cultural contexts—students 

can devote more working memory to germane load, such as the 

deep analysis of literary devices. These findings relate to the 

concept of Cognitive Load Theory as applied to linguistics and 

literature. Furthermore, the results align with the Schema-Theoretic 

View of Reading, where familiar content allows readers to better 

attend to the formal features of a text (Carrell, 1987). The local 

anthology provided the familiar schema necessary for students to 

reach a level of "High Appreciation," confirming that technical 

literary mastery is most effectively fostered when students can see 

the tools of the trade being used to build stories from their own 

world.

Table 10: Aesthetic Judgment Using Local Anthology 

Criteria Weighted Mean Interpretation 

Diction Appreciation 3.87 High Appreciation 

Quality Evvaluation 3.71 High Apprecation 

Stylistic Preference 3.93 High Appreciation 

Average 3.84 High Appreciation 
 

The table presents the students' level of literary 

appreciation through aesthetic judgment following the intervention 

with the local anthology. The criteria assessed include Diction 

Appreciation, Quality Evaluation, and Stylistic Preference. The 

results show that Stylistic Preference achieved the highest 

weighted mean of 3.93, followed by Diction Appreciation at 3.87, 

and Quality Evaluation at 3.71. All three categories, as well as the 

overall average weighted mean of 3.84, are verbally interpreted as 

High Appreciation. This shows a significant and uniform 

movement into the high appreciation bracket for the students' 

aesthetic engagement with the text. 

This reveals a critical shift in the students' aesthetic 

development. Most notably, Stylistic Preference has moved from a 

previously moderate level to the highest-scoring criterion in this 

category (3.93). This suggests that after exposure to the local 

anthology, students are no longer just objectively judging the 

quality of a text but are developing a distinct personal and aesthetic 

affinity for the author’s voice and style. While Diction 

Appreciation remains high at 3.87, the rise in Stylistic Preference 

shows that students are beginning to value the holistic flavor of the 

writing because the local linguistic style resonates more deeply 

with their own cultural identity than standard or foreign literary 

styles. 

 Local stories encourage personal taste and aesthetic 

identity. The rise in Stylistic Preference implies that students find it 

easier to connect with and advocate for a specific writing style 

when it mirrors their own cultural or regional expression. This 

suggests that the earlier aesthetic distance students felt toward 

literature has been bridged by the anthology. The data implies that 

when students are presented with literature that speaks their 

cultural language, they move beyond being passive evaluators of 

quality to becoming active, stylistically aware readers and writers. 

By engaging with these texts, students develop a stronger aesthetic 

judgment, allowing them to appreciate specific vocabulary and 

unique picture words chosen to build the world of the story. This 

shift suggests that the story becomes a high-quality piece of writing 

for the learner because it turns a simple idea into a memorable and 

artistic experience that feels personally significant.   

The data implies that this newfound appreciation for local 

style serves as a bridge, inspiring students to try using similar 

descriptive techniques or themes in their own creative writing. This 

transition from passive evaluation to active stylistic awareness 

empowers students to see themselves as both the subjects and the 

creators of high-quality, culturally resonant narratives. 

These results align with the Aesthetic Response Theory of 

Louise Rosenblatt (1978), which emphasizes that a reader’s 

aesthetic stance is most fully realized when they focus on what 

they are experiencing during the reading process. Furthermore, the 

findings relate to the Sociocultural Theory of Literacy by James 

Paul Gee (2015), which posits that literacy is not just a technical 

skill, but a social practice tied to identity. Through local stories, the 

students engaged in an aesthetic judgment that is socially and 

culturally situated. 
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Table 11: Personal or Critical Engagement Using Local Anthology 

Criteria Weighted Mean Interpretation 

Personal Resonance 3.87 High Appreciation 

Coognitive Persistence 3.71 High Appreciation 

Creative Transference 3.93 High Appreciation 

Average: 3.84 High Appreciation 
 

The table presents the students' level of literary 

appreciation through personal or critical engagement after the 

introduction of a story from the local anthology. The criteria 

assessed include Personal Resonance, Cognitive Persistence, and 

Creative Transference. The data indicates that Creative 

Transference achieved the highest weighted mean of 3.93, 

followed by Personal Resonance at 3.87, and Cognitive Persistence 

at 3.71. All individual criteria, as well as the overall average 

weighted mean of 3.84, have shifted to a verbal interpretation of 

High Appreciation. This significant upward trend suggests that 

when instructional materials reflect the students' own heritage, the 

literature becomes a functional catalyst for original creative 

expression and self-reflection. 

The results reveal a significant transformation in the 

students' ability to connect with and use literary content. Most 

notably, Creative Transference has appeared as the leading 

criterion (3.93), showing that students are now highly capable of 

applying the insights and styles from the local anthology to their 

own creative work. Furthermore, the substantial rise in Personal 

Resonance (3.87) compared to pre-intervention baseline data 

suggests that the local anthology has successfully dismantled the 

emotional distance students previously felt toward literature. This 

uniform achievement of high appreciation across all categories 

signifies that the students are no longer just passive observers but 

are deeply and actively engaged with the text on a personal and 

critical level. 

Therefore, cultural representation is the primary driver for 

critical and creative engagement in the classroom. The leap in 

Creative Transference implies that students find it much easier to 

write and create when they are inspired by materials that reflect 

their own linguistic and social identity. This suggests that the 

difficulty students previously faced in personal resonance was not 

a lack of capacity for engagement, but a lack of relevant material. 

The transition to high appreciation in this domain suggests that the 

local anthology serves as a powerful creative catalyst, bridging the 

gap between reading and producing original, texts.  

By interacting with stories that are real-life human 

experiences and cultural beliefs, students find the necessary 

inspiration to try using similar descriptive techniques or themes in 

their own creative writing. This surge in creative output 

underscores the role of the local anthology in helping students 

understand how certain symbols or events in the story represent 

their own real-life human experiences or cultural beliefs. Reading 

and interacting with these familiar narratives allows students to 

better appreciate literature and improve creative writing skills by 

providing a relatable framework for personal expression. 

These findings strongly align with the Self-Determination 

Theory of Motivation by Ryan and Deci (2000), which posits that 

learners achieve the highest level of engagement when they feel a 

sense of relatedness to the material. The high personal resonance 

scores confirm that the local anthology fulfilled this psychological 

need. Furthermore, the results echo the Social Constructivist 

Theory of Lev Vygotsky (1978), which emphasizes that learning is 

most effective when it occurs within a familiar cultural and social 

context. With the local material presented, the students have been 

provided the cultural tools necessary for students to reach a level of 

"High Appreciation," validating the premise that fostering literary 

appreciation in creative writing is a process of connecting the 

students' own lives to the stories they read and write. 

Table 12: Summary of the Participants’ Reflection in Creative Writing Before Using Local Anthology 
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Total Score Weighted Mean Interpretation 

P1 2.50 2.00 2.50 2.00 2.00 11 2.20 Developing 

P2 2.00 2.00 2.00 2.50 1.50 10 2.00 Developing 

P3 2.0 2.50 2.00 2.00 1.50 10.50 2.10 Developing 
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P4 2.00 2.00 2.50 2.00 2.00 10.50 2.10 Developing 

P5 2.50 2.00 2.00 2.00 1.50 10.00 2.00 Developing 

P6 1.50 1.50 1.50 1.50 1.00 7.00 1.40 Beginning 

P7 2.00 2.00 2.00 1.00 1.50 9.50 1.90 Developing 

P8 2.00 2.50 2.00 1.50 2.00 11.00 2.20 Developing 

P9 2.50 2.00 2.00 2.00 1.50 10.00 2.00 Developing 

P10 2.00 2.00 2.00 2.00 1.50 10.00 2.00 Developing 

Overall Mean 1.99 Developing 

Legend: 

3.26–4.00 (Highly Proficient) 

2.51–3.25 (Proficient) 

1.76–2.50 (Developing) 

1.00–1.75 (Beginning) 

Table 11 displays the baseline scores of the ten student 

participants' reflection writing tasks evaluated by two independent 

raters before the implementation of the localized literary 

anthology. The raw numerical breakdown across the five core 

parameters reveals an overall baseline total mean of 1.99, which 

categorically places the student-writers within the "Developing" 

stage of literary appreciation. A parameter-by-parameter 

computation shows that Emotional Response yielded the highest 

baseline performance with a weighted mean of 2.15 (Developing), 

followed closely by Recognition of Literary Elements at 2.10 

(Developing). Both Interpretation of Themes and Meanings along 

with Aesthetic Judgment pulled identical scores of 2.05 

(Developing). Conversely, Personal and Critical Engagement 

recorded the lowest performance, dropping to a weighted mean of 

1.60, which signifies a "Beginning" level of proficiency. 

An analysis of these quantitative indices indicates that 

when students are limited to the standard curriculum text, their 

ability to transform structural reading comprehension into 

independent creative writing is significantly impaired. The 

relatively higher scores in Emotional Response (2.15) and Literary 

Elements (2.10) suggest that students can passably identify textual 

mechanics and note basic plot shifts on a superficial level. 

However, their critical capacities plateau when asked to deeply 

decode underlying meanings or formulate subjective judgments, as 

shown by the stagnant 2.05 means in themes and aesthetics. The 

most critical failure occurs within the Personal and Critical 

Engagement domain (1.60), where the numbers reflect a complete 

inability among learners to cultivate a distinct writing voice or 

deserialize personal lived realities within their text. 

From these baseline metrics, it can be inferred that the 

traditional reading materials utilized in the current Creative 

Writing setup create an intellectual and cultural mismatch for the 

learners. Because the text presents unfamiliar socio-cultural 

backgrounds, the students exhaust their available cognitive 

faculties merely decoding vocabulary and unfamiliar behaviors, 

leaving zero analytical reserves for creative style or deeper textual 

transactional connections. The students' inability to express unique 

critical engagement stems directly from this cultural alienation; 

they cannot build a bridge between their immediate local 

environment and the abstract foreign narratives presented in 

standard textbooks. This lack of resonance restricts their creative 

outputs to basic summaries, locking their literacy development into 

a repetitive, imitative cycle rather than an authentic creative 

expression. 

These data trends highly validate Louise Rosenblatt’s 

Reader-Response Theory, which establishes that a robust aesthetic 

transaction occurs only when a reader can successfully merge their 

personal experiences with the textual landscape. Because the 

baseline text lacks immediate relevance to the daily realities of 

these Grade 12 HUMSS students, the transaction fails to happen, 

resulting in flat, uninspired reflective papers. These objective 

deficiencies directly clarify the primary objective of your study and 

justify the design of the localized instructional material 

("PAMANA"). By deliberately embedding familiar regional 

folklore, local settings, and regional identity markers into the 

writing prompts, the developed anthology minimizes the cognitive 

decoding barrier. This targeted scaffolding directly repairs the 

baseline gap in Personal and Critical Engagement by giving 

students a recognizable foundation to confidently display authentic 

voice, critical thought, and emotional resonance. 

This strongly aligns with Gavins’ Cognitive Poetics Model 

of Literary Resonance (2016). This theory explains that when 

students read stories with unfamiliar backgrounds, their brains get 

tired just trying to understand the basic words, leaving them with 

no energy for deeper creative thinking. This explains why almost 

all the students started at the beginning or developing levels. This 

problem also connects to Stockwell’s Theory of Aesthetic Textual 

Engagement (2020), which says that for students to enjoy and 

understand a piece of writing, the story needs to connect with their 

actual lives. Because the old reading materials did not have local 

culture or familiar settings, the students could not relate to them or 

bring out their own creative voices. Ultimately, these low scores 

prove exactly what Paris (2012) argues in Culturally Sustaining 

Pedagogy where classrooms need local learning tools that match 

the students' regional identity to finally unlock their writing 

potential. 
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Table 12: Summary of the Participants’ Reflection in Creative Writing After Using Local Anthology 
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Total Score Weighted Mean Interpretation 

P1 4 4 4 3 4 19 3.80 Highly Proficient 

P2 4 3 4 4 3 18 3.60 Highly Proficient 

P3 3 3 2 3 2 13 2.60 Proficient 

P4 3 4 3 2 4 16 3.20 Proficient 

P5 2 2 2 2 3 11 2.20 Developing 

P6 4 3 4 4 4 19 3.80 Highly Proficient 

P7 3 4 3 3 3 16 3.20 Proficient 

P8 4 4 4 4 4 20 4.00 Highly Proficient 

P9 2 1 2 1 1 8 1.60 Developing 

P10 3 3 3 3 3 15 3.00 Proficient 

Overall Mean 3.10 Proficient 

Legend: 

3.26–4.00 (Highly Proficient) 

2.51–3.25 (Proficient) 

1.76–2.50 (Developing) 

1.00–1.75 (Beginning) 

The provided table presents the summary of ten 

participants' performance in a flash fiction creative writing task 

following their engagement with a local story. The outputs were 

evaluated using an analytical rubric across five core categories: (A) 

Emotional Response, (B) Interpretation of Themes and Meanings, 

(C) Recognition of Literary Elements, (D) Aesthetic Judgment, and 

(E) Personal or Critical Engagement—the results show a diverse 

range of outcomes. Individual weighted means range from a low of 

1.60 to a perfect score of 4.00, culminating in an overall group 

mean of 3.10. This composite score corresponds to a verbal 

interpretation of Proficient, showing that most students 

successfully applied the literary concepts gleaned from the 

anthology to their original creative outputs. 

 An analysis of the data reveals that half of the 

participants (P1, P2, P6, and P8) achieved a Highly Proficient 

status, with Participant 8 demonstrating mastery across all criteria. 

These high-performing students show a strong correlation between 

their ability to recognize literary elements and their capacity for 

aesthetic judgment. Conversely, Participants 5 and 9 are currently 

at the Developing stage, with Participant 9 struggling significantly 

across all domains, particularly in aesthetic judgment and critical 

engagement. The remaining students (P3, P4, P7, and P10) keep a 

Proficient standing, suggesting a solid but inconsistent grasp of 

how to translate analytical appreciation into creative practice. The 

data suggests that while the local anthology is an effective catalyst 

for many, individual readiness and baseline writing skills still play 

a significant role in the quality of the outputs produced.  

The overall proficient rating implies that the familiar 

cultural and linguistic markers within the anthology provided a 

accessible framework that students could replicate in their own 

flash fiction. The high scores in categories like Emotional 

Response and Theme Interpretation suggest that the local context 

reduced the creative block often associated with abstract writing 

tasks. However, the presence of students in the Developing bracket 

suggests that the intervention may require additional scaffolding 

for learners with lower linguistic foundations, ensuring that the 

transition from reading appreciation to creative production is 

supported for all achievement levels. The developed material helps 

these learners identify specific writing techniques and use 

figurative language to make their descriptions more vivid.  

These findings align with the Social Constructivist Theory 

of Lev Vygotsky, which posits that learning is most effective when 
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it occurs within a familiar cultural context that provides a Zone of 

Proximal Development for the learner. By using a local anthology, 

the students were provided with the cultural tools necessary to 

construct their own narratives. The results resonate with the 

Mentor Text Approach in writing instruction, where students use 

high-quality literature as a blueprint for their own creative efforts. 

The varied proficiency levels reflect the Reader-Response Theory 

of Louise Rosenblatt, suggesting that the transaction between the 

local text and the student's own life experiences uniquely informs 

the depth and quality of their next creative writing. 

Table 13: Factor 1: Content 

Criteria Weighted Mean Interpretation 

1.Developmental Suitability 4.0 Very Satisfactory 

2.Curricular Alignment 4.0 Very Satisfactory 

3.Cognitive Skill Enhancement 4.0 Very Satisfactory 

4.Sociocultural Neutrality 4.0 Very Satisfactory 

5.Values and Traits Integration 4.0 Very Satisfactory 

6.Engagement and Interest Potential 4.0 Very Satisfactory 

7.Safety and Health Sensitivity 4.0 Very Satisfactory 

Overall Weighted Mean 4.0 Very Satisfactory 
 

The table presents the expert validation results for the 

developed material "Pamana," categorized into seven thematic 

criteria for content. The data reveals a consistent weighted mean of 

4.00 across all themes, including Developmental Suitability, 

Curricular Alignment, and Cognitive Skill Enhancement. This 

perfect score translates to a "Very Satisfactory" interpretation, 

showing that the material’s high quality and its adherence to the 

standards needed for a localized creative writing anthology is 

effective and student-friendly. This unanimous rating confirms that 

the anthology is not only pedagogically sound but also serves as a 

robust and reliable tool for fostering deep literary appreciation 

within the classroom. This suggests that the material made to meet 

both the emotional and intellectual needs of the students.  

By achieving perfect marks in "Sociocultural Neutrality" 

and "Values and Traits Integration," the data indicates that the use 

of Rinconada lore was handled with professional sensitivity, 

ensuring the content is free from bias while simultaneously 

fostering positive character development. Furthermore, the high 

rating in "Cognitive Skill Enhancement" underscores that the 

material does not merely provide local stories but uses them as a 

scaffold for complex tasks like inquiry-based learning and creative 

problem-solving. As shown in the table, this exceptional trend is 

consistent across the evaluation, with every single criterion under 

Factor 1 receiving a uniform maximum score. This perfect 

appraisal proves that the anthology successfully bridges 

educational standards with regional identity without sacrificing 

academic rigor. In line with this factor, the flawless overall average 

establishes the anthology as a highly valid, well-rounded 

instructional tool ready for classroom implementation. 

The consistent alignment between these high evaluative 

scores and the "Pedagogical Flexibility" of the workbook suggests 

that the material successfully balances academic rigor with cultural 

preservation. By providing a structured yet adaptable framework, 

the module ensures that the integration of local heritage serves as a 

catalyst for intellectual growth rather than a distraction from core 

competencies. Consequently, the research demonstrates that when 

local lore is presented through a professionally developed lens, it 

becomes a potent tool for achieving both the affective and 

cognitive goals of the Creative Writing curriculum. 

Therefore, this material effectively addresses the gap 

between technical competency and cultural resonance. The "Very 

Satisfactory" rating in "Engagement and Interest Potential" implies 

that the material successfully identified local narratives that are 

compelling enough to motivate students to move from passive 

reading to active writing. This only suggests that when 

instructional materials are perceived as personally relevant and 

developmentally appropriate, students are more likely to achieve 

the specific learning goals of the Creative Writing curriculum 

without feeling overwhelmed by abstract concepts. The material 

serves as a vital bridge that transforms cultural familiarity into a 

powerful catalyst for academic excellence and artistic expression. 

These findings relate to the pedagogical principle that 

effective learning occurs when new information is anchored to a 

learner’s existing cultural schemata. According to Resuma (2021), 

the integration of local history and folk literature in the classroom 

provides a cultural bridge that enhances the student’s ability to 

engage in higher-order thinking. By achieving very satisfactory in 

its curricular alignment and developmental suitability, the study 

reinforces the mandate of the Department of Education to 

contextualize learning materials, proving that localized content is a 

robust tool for fostering genuine literary appreciation and creative 

expression. This alignment ensures that the transition from local 

knowledge to academic mastery is both seamless and educationally 

sound.

Table 14: The Development of Desirable Values and Traits Using Local Anthology 

Values Integration Frequency Percentage Rank 

5.1 Pride in being a Filipino 3 11.5% 2 

5.2 Scientific Attitude and Reasoning 1 3.85% 11 

5.3 Desire for excellence 3 11.54% 2 
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5.4 Love for country 3 11.54% 2 

5.5 Helpfulness/Teamwork/Cooperation 2 7.69% 6.5 

5.6 Unity 2 7.69% 6.5 

5.7 Desire to learn new things 2 7.69% 6.5 

5.8 Honesty 2 7.69% 6.5 

5.9 Ability to know right from wrong 1 3.85% 11 

5.10 Respect 2 7.69% 6.5 

5.11 Critical and creative thinking 3 11.54% 2 

5.12 Productive work 2 7.6% 6.5 

5.13 Other: (Please specify) 0 0.00% 13 

Total 26 100%  
 

The table identifies the specific values and traits integrated 

into the material. Pride in being a Filipino, Desire for Excellence, 

Love for Country, and Critical and Creative Thinking all shared the 

top rank with a frequency of 3 (11.54% each). These are followed 

by a group tied at rank 6.5 with a frequency of 2 (7.69%): 

Helpfulness/Teamwork/Cooperation, Unity, Desire to Learn New 

Things, Honesty, Respect, and Productive Work. The values with 

the lowest frequency of 1 (3.85%), ranking at 11, include Scientific 

Attitude and Reasoning and the Ability To Know Right From 

Wrong. No "Other" traits were specified, placing that category at 

the bottom rank. 

The findings show a strong emphasis on national identity 

and cognitive development. By placing "Pride in being a Filipino" 

and "Love for Country" at the forefront, the material serves as a 

tool for civic engagement. Furthermore, the equal prominence of 

"Critical and Creative Thinking" suggests that the material does not 

just aim for emotional patriotism but also intellectual rigor. The 

lower frequency of "Scientific Attitude" suggests the material may 

be more focused on social or moral dimensions rather than purely 

empirical or technical instruction. Therefore, the material 

prioritizes nationalistic and intellectual traits, the consistent 

inclusion of social values like unity, respect, and honesty as it 

suggests an intent to foster harmonious social interactions. This 

holistic focus on local narratives suggests that while foreign texts 

often introduce students to universal themes through an unfamiliar 

cultural lens, the material utilizes cultural proximity to achieve the 

same sophisticated ethical and intellectual outcomes. Unlike 

foreign-authored texts which may require a significant cognitive 

detour for students to first decode alien settings and idioms before 

reaching the core values, this local anthology allows for an 

immediate, visceral connection to the virtues of unity and respect. 

It means that localized materials do not merely replace foreign 

literature but rather provide a more efficient pedagogical pathway; 

they allow students to master complex socio-ethical concepts with 

a level of nuance that is often lost when navigating the cultural 

barriers inherent in non-native texts. 

The integration of these values aligns with the core 

principles of the Philippine educational system, which emphasizes 

the development of learners who are Makatao (humane) and 

Makabayan (patriotic). According to the Department of Education 

(DepEd), the goal of the K-12 curriculum is to produce 

functionally literate and socio-ethically responsible citizens. By 

prioritizing "Love for Country" and "Critical Thinking," the 

developed material directly supports the national mandate to 

develop productive members of society who possess a strong sense 

of national identity while remaining globally competitive. 

The study transforms these national values from abstract 

concepts into lived classroom experiences. This localized approach 

ensures that "Makatao" is practiced through the empathetic 

understanding of community struggles, while "Makabayan" is 

realized as students learn to take pride in and preserve their own 

oral traditions. The material does not just teach students how to 

write; it cultivates a generation of writers who are deeply anchored 

in their heritage, proving that a strong local identity is the most 

effective foundation for achieving universal literary excellence. By 

embedding these regional narratives into the formal curriculum, the 

study ensures that cultural preservation becomes a byproduct of 

academic success rather than a separate endeavor. 

Table 15: Factor 2: Format 

Criteria Weighted Mean Interpretation 

1.Print 

1.1 Typographical Appropriateness 4.0 Very Satisfactory 

1.2. Readability and Spacing 4.0 Very Satisfactory 

1.3 Font Legibility 4.0 Very Satisfactory 

1.4 Print Production Quality 4.0 Very Satisfactory 

2.Illustrations 

2.1 Illustratve Simplicity 4.0 Very Satisfactory 

2.2 Textual-Visual Synergy 4.0 Very Satisfactory 

2.3 Labeling and Captioning Accuracy 4.0 Very Satisfactory 

2.4 Color realism and Suiability 4.0 Very Satisfactory 

2.5 Visual Appeal and Aesthetics 4.0 Very Satisfactory 

2.6 Cultural Relevance of Imagey 4.0 Very Satisfactory 

3. Design and Layout 
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3.1 Layout Attractiveness 4.0 Very Satisfactory 

3.2 Design Simplicity 4.0 Very Satisfactory 

3.3 Illustration-to-Text Ratio 4.0 Very Satisfactory 

3.4 Elemental Harmony 4.0 Very Satisfactory 

4.Paper and Binding 

4.1 Paper Quality and Readability 4.0 Very Satisfactory 

4.2 Binding Durability 4.0 Very Satisfactory 

5.Size and Weight of Resource 

4.3 Ergonomic Handling 4.0 Very Satisfactory 

4.4 Weight and Portability 4.0 Very Satisfactory 

Overall Weighted Mean 4.0 Very Satisfactory 
 

The table presents the statistical results of the validation in 

terms of format or the physical and technical design of the 

instructional material. It outlines eighteen (18) distinct criteria 

ranging from typographical elements and illustrations to the 

physical weight and binding of the resource. Based on the data, 

every single criterion received a perfect weighted mean of 4.00, 

culminating in an overall weighted mean of 4.00. Thus, each theme 

and the material as a whole are interpreted as "Very Satisfactory". 

The perfect scores across all eighteen themes analyze as a 

total consensus among the expert validators on the material's 

technical readiness. The high ratings in themes like Typographical 

Suitability, Font Legibility, and Readability through Spacing 

indicate that the textual presentation is designed for Senior High 

School students. Furthermore, the scores for Artistic Presentation, 

Holistic Design Harmony, and Cultural Grounding of Visuals 

suggest that the layout successfully integrates aesthetic appeal with 

cultural relevance, ensuring that the visuals enhance rather than 

distract from the literary content. 

"Pamana" is a highly usable and professionally crafted 

instructional tool that effectively minimizes physical and cognitive 

barriers to reading. The "Very Satisfactory" rating in themes such 

as Structural Durability, Ergonomic Handling, and Portability 

implies that the resource is not only visually pleasing but also 

practical for daily classroom use. The data suggests that the 

researcher’s attention to technical details provides a seamless user 

experience that allows students to focus entirely on fostering their 

literary appreciation and creative writing skills. 

These findings relate to the pedagogical principle that the 

physical and visual quality of instructional materials plays a critical 

role in student engagement and information retention. According to 

Resuma (2021), when localized instructional materials are 

developed with high-quality technical standards and culturally 

resonant imagery, they serve as a "cultural scaffold" that validates 

the student's heritage while maintaining academic rigor. The 

material fulfills the requirement for high-quality, contextualized 

resources that bridge the gap between local lore and formal 

creative writing education. 

Table 16: Factor 3: Presentation and Organization 

Criteria Weighted Mean Interpretation 

1.Engagement and Understability 4.0 Very Satisfactory 

2.Logical Progession of Ideas 4.0 Very Satisfactory 

3.Lexical Appropriateness 4.0 Very Satisfactory 

4.Syntactic Complexity Alignment 4.0 Very Satisfactory 

5. Structural Variety and Interest 4.0 Very Satisfactory 

Overall Weighted Mean 4.0 Very Satisfactory 
 

The table presents the validation scores for the third factor, 

focusing on the presentation and organization of the developed 

material "Pamana." Based on the evaluation, all five criteria 

received a perfect weighted mean of 4.00. This numerical data 

shows a unanimous "Very Satisfactory" rating, confirming that the 

material's organizational framework meets the highest pedagogical 

standards for Senior High School instructional resources. 

The results is an indication of high-level communicative 

competence in the material’s design. The perfect scores in "Logical 

Progression of Ideas" and "Lexical Appropriateness" suggest that 

the transition between the local anthology stories and the 

subsequent creative writing exercises is seamless and cognitively 

accessible. By ensuring that the vocabulary and sentence length are 

specifically patterned to the students' comprehension levels, the 

material successfully minimizes noise in the communication 

process, allowing the cultural essence of the Rinconada lore to be 

the primary focus of the learner’s engagement. 

To infer the results, the "Very Satisfactory" rating in 

"Engagement and Understandability" stems from the strategic use 

of varied paragraph structures and interesting presentation styles. 

This suggests that the material does not follow a monotonous 

textbook format but instead uses a dynamic flow that mirrors the 

storytelling tradition it promises to preserve. The data implies that 

when a material is organized logically and presented engagingly, it 

reduces learner anxiety and fosters a more immersive environment 

for literary appreciation, which is essential for students to 

successfully transition into the creative production phase. 

According to Resuma (2021), instructional materials that 

use familiar linguistic registers and logical scaffolding empower 

students to engage in higher-order thinking tasks without being 

hindered by complex or disconnected prose. By achieving a perfect 
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validation score in these five themes, the material proves to be a 

well-structured cultural scaffold, aligning with the goal of making 

Creative Writing both an academic pursuit and a personally 

resonant experience for the students. 

Table 17: Factor 4: Accuracy and Up-to-datedness of Information 

Criteria Weighted Mean Interpretation 

1.Conceptual Errors 4.0 Not Present 

2.Factual Errors 4.0 Not Present 

3.Grammatical Errors 4.0 Not Present 

4.Computational Erros 4.0 Not Present 

5.Obsolete Information 4.0 Not Present 

6.Typographical and Minor Errors 3.67 
Present but very minor and must be 

fixed 

Overall Weighted Mean 3.95 Not Present 
 

The table presents the validation results for the developed 

material on the presence of errors under Factor 4: Accuracy and 

Up-to-dateness of Information. Based on the results, a rating of 

4.00 shows that errors are "Not Present," while lower scores show 

varying degrees of necessary revisions. The data shows that for 

themes such as Conceptual Precision, Factual Integrity, 

Grammatical Correctness, Computational Accuracy, and 

Information Timeliness, the material received a perfect weighted 

mean of 4.00. However, for Technical and Typographical Polish, 

the material received a weighted mean of 3.67, resulting in an 

overall weighted mean of 3.95. 

Analyzing the data, the high scores in the first five 

categories show that the core content of the local anthology is 

academically sound and culturally authentic. No significant errors 

were found in the conceptual design or the factual representation of 

Rinconada lore. However, a closer look at the 3.67 rating for 

Technical and Typographical Polish reveals a slight deviation from 

perfection. This suggests that while the material is highly accurate 

in its essence, there are minor aesthetic or clerical inconsistencies, 

such as small printing misalignments or labeling clarity, that the 

experts identified as needing attention before final distribution. 

It reveals that the material is in a near-final state but 

requires a final stage of meticulous proofreading to reach total 

technical perfection. The rating of ―Present but very minor and 

must be fixed‖ for technical and typographical polish highlights 

that the material’s potential for improvement also lies in its visual 

and mechanical execution. This suggests that the study should 

refine small details to ensure that the physical quality of the 

module matches the high standards of its literary and pedagogical 

substance. 

This only shows that minor technical flaws can lead 

students to subconsciously doubt the overall quality and reliability 

of the academic content. These minor errors, if left uncorrected, 

serve as cognitive distractions that disrupt the reader's immersion 

in the local anthology and may inadvertently signal a lack of 

institutional professionalism, thereby diminishing the perceived 

value of the regional heritage being presented. The presence of 

even minor technical inconsistencies can have a disproportionately 

large impact on pedagogical authority, as seen in previous cases of 

erroneous materials within the Philippine basic education system. 

For example, historical instances of modules containing factual 

inaccuracies have sparked widespread public criticism and led to a 

crisis of confidence among both teachers and learners. These errors 

do more than just misinform; they create a psychological barrier 

where the student becomes a critic of the medium rather than a 

participant in the lesson. 

Drawing a parallel to the "Broken Windows Theory" in 

social psychology, research by Maliga (2022) suggests that small 

errors in instructional design can lead to a general perception of 

low quality, potentially causing students to devalue the local lore 

as inferior compared to polished, professionally edited foreign 

texts. If any local materials were to contain typos or formatting 

shifts, the implication is that the local culture may undermine the 

study’s goal of fostering genuine prestige for regional heritage. 

Therefore, the meticulous development of a polished, 

contextualized workbook is not merely a matter of aesthetics, but a 

strategic effort to establish the cultural authority and academic 

legitimacy of local narratives in the eyes of the learners. To combat 

this, the study must implement a multi-layered quality control 

protocol, including a recursive proofreading cycle that uses both 

automated linguistic tools and manual peer review focused 

specifically on surface-level mechanics like syntax, layout 

consistency, and orthography.  

By rigorously refining these visual and mechanical details, 

the study ensures that the physical presentation of the module 

mirrors its intellectual depth, safeguarding the material’s credibility 

and ensuring that the students' cognitive resources are focused 

entirely on literary appreciation rather than error detection. By 

addressing these minor mechanical oversights, the researcher 

ensures that the students' immersion in the local narratives is never 

disrupted by avoidable errors. This commitment to technical 

excellence ultimately elevates the local anthology from a mere 

supplementary tool to a high-prestige academic resource that 

demands and sustains the students' full intellectual respect. The 

high aesthetic and technical quality of the workbook validate the 

students' cultural identity as a subject worthy of scholarly and 

creative excellence. 

These findings relate to the quality assurance protocols 

established for the development of localized instructional 

materials, which mandate that resources must be entirely free of 

even minor distractions to be considered for wide-scale use. 

According to Alforja (2020), even minor typographical errors can 

diminish a student's trust of a material's authority and 

professionalism. By addressing the specific area of Present but 

very minor and must be fixed in the technical polish category, the 

study ensures that the developed material meets the rigorous "zero-

error" threshold required for Department of Education print 
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resources, thereby providing students with a flawless tool for 

fostering literary appreciation. This meticulous attention to minor 

mechanical details ultimately eliminates potential distractions for 

literary appreciation. 

Summary, Findings, Conclusions and 

Recommendations 

This chapter is a presentation of the summary of the 

previously presented chapters with the findings gathered by the 

researcher from the findings, conclusions were drawn, and 

recommendations were formulated. It serves as a comprehensive 

synthesis that bridges the empirical data gathered during the study 

with actionable insights for future pedagogical practice. 

Findings 

Based on the interpretation of the results, the following findings 

are formulated:   

1. Prior to the intervention of local anthology, students 

exhibited an overall Moderate Appreciation level, with 

an average score of 3.43 for Emotional Response and 

3.47 for Interpretation of Themes. They scored lowest in 

Personal Resonance (2.76) and Atmospheric Immersion 

(3.13), meaning they viewed literature mostly as an 

academic task. However, they already had a High 

Appreciation level in technical areas, scoring 3.71 in 

recognizing literary elements and 3.72 in aesthetic 

judgment because of standard classroom training. 

2. The qualitative results showed that the specific parameter 

senior high school students struggle with the most is 

Personal or Critical Engagement, which caused themes 

like Low Personal Resonance and Inability in Creative 

Transference to emerge. The students said that foreign 

textbook environments created cultural separation which 

made them write dull summaries and unattractive author 

copies instead of developing their own artistic 

expression. 

3. Following the utilization of the local anthology, students' 

scores significantly improved across all domains, shifting 

entirely into the High Appreciation bracket. Notable 

increases occurred in Contextual Relevance (4.24), 

Device Analysis (4.31), and Creative Transference 

(3.93), which proves that utilizing local lore successfully 

removed the cultural distance and allowed students to 

apply literary techniques to their own original writing. 

4. The supplementary material "PAMANA" received an 

overall Very Satisfactory rating from expert validators, 

achieving perfect scores (4.00) in Content, Format, and 

Presentation and Organization. Under the accuracy 

factor, experts gave a perfect 4.00 to Conceptual and 

Grammatical Correctness but gave a 3.67 rating to 

Technical and Typographical Polish, pointing out that 

very minor printing or labeling errors must be fixed 

before final distribution. 

Conclusions 

Based on the findings, the following conclusions are formulated:   

1. Students possess a strong technical foundation in literary 

criticism due to standard classroom training but lack a 

visceral, immersive, and personal connection to standard 

literary materials. The resonance gap caused by 

culturally distant texts acts as a barrier, preventing them 

from moving beyond academic observation to deep 

critical and creative engagement. 

2. Students encounter difficulty establishing personal 

connections because they cannot transfer their creative 

abilities through their reading materials which do not suit 

their Bicolano cultural background. Students face two 

main challenges when they try to compose creative 

writing because they must first learn to understand new 

environments which completely drain their mental 

resources. 

3. The use of local anthology effectively removes the 

cognitive and emotional barriers to immersion; by 

recognizing their own local life and ancestral stories, 

students transition from passive readers to active, 

stylistically aware creators. The familiarity of the content 

allows students to reallocate mental energy from 

decoding context to analyzing sophisticated literary 

techniques.  

4. The developed material is a professionally crafted, 

academically sound, and culturally authentic 

instructional tool that meets the highest pedagogical 

standards for Senior High School. Its rating confirms that 

it effectively bridges the gap between technical 

competency and cultural resonance while adhering to the 

mandate for curriculum contextualization.  

Recommendations 

Based on the findings and conclusions, the following 

recommendations are formulated:   

1. Educators should shift the focus from repetitive drills on 

basic literary devices toward materials that bridge the 

relevance gap, encouraging students to move from 

academic observation to personal resonance. 

2. For Creative Writing teachers, the development of 

instructional materials should adopt a flexible approach, 

prioritizing foundational analysis incorporating folktales 

and stories from the community to improve literary 

appreciation. 

3. Future researchers, academic authors and educational 

institutions should adapt the systematic, data-driven 

framework used in this study to develop more culture-

sensitive and localized materials for other subjects across 

the Humanities and Social Sciences. 

4. The Senior High School Department may integrate the 

validated instructional material into the official Senior 

High School curriculum as a primary teaching resource 

to standardize contextualized learning and fulfill national 

mandates for cultural resonance in the classroom. 
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